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The Schools Bill is a wide-ranging bill covering a variety of subjects. It is a government bill 
which began its passage in the House of Lords in May and is now finishing its progress in that 

House. It will likely be debated in the House of Commons during the autumn. 

The Schools Bill raises great concerns as it applies 
to two areas: home education and independent 
schools. 

The bill requires local authorities to maintain a reg-
ister of all home educated children. Parents are re-
quired to provide ‘necessary information’ to local 
authorities for inclusion on their registers. This in-
formation according to Clause 436C of the bill must 
include: 
(a) the child’s name, date of birth and home address 
(b) the name and home address of each parent of the 
child 
(c) such details of the means by which the child is 
being educated as may be prescribed 1 

The initial text of the bill also included a clause (d) 
which called for the inclusion of ‘any other infor-
mation that may be prescribed.’ Since this clause 
gave authorities the right to demand virtually unlim-
ited information from parents it was one of the parts 
of the bill most objected to by home educating par-
ents. While the bill has been revised since report 
stage and clause (d) has disappeared the very next 
section of the bill states: 
A register under section 436B must also contain 
such information about, or in connection with, the 
following matters in respect of a child registered in 
it as may be prescribed, to the extent that the local 
authority have the information or can reasonably 
obtain it… 

The bill then lists no fewer than 11 pieces of infor-
mation that parents must supply to the local         

authority including the child’s protected characteris-
tics, whether the child has special needs, any previ-
ous contact the child has had with the local authori-
ty, what types of school the child attended in the 
past and finally this very broad specification: 

…any other information about the child’s character-
istics, circumstances, needs or interactions with a 
local authority or educational institutions that the 
Secretary of State thinks should be included in the 
register for the purposes of promoting or safeguard-
ing the education, safety or welfare of children. 
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Further, the bill goes on to state:  
A register…may also contain any 
other information the local author-
ity consider appropriate. 

Thus unlimited power is given to 
local authorities and the Secretary 
of State to demand information 
from parents. Indeed, one peer, 
Baroness Chapman of Darlington 
called the bill ‘the wildest imagi-
nable power grab by the Secretary 
of State’.2 The reference to ‘any 
other information the local author-
ity consider appropriate’ is so 
open ended that one wonders if it 
might reach as far as asking par-
ents who their children are friends 
with or what books they read to 
their children.  

Parents are required to register 
their children within 15 days of 
when they begin home educating. 
Parents who fail to do so will be 
issued with a School Attendance 
Order, breach of which ‘would 
attract a penalty on conviction of 
up to £2,500 fine or up to 3 
months’ imprisonment (51 weeks 
after the commencement of wider 
changes to sentencing legislation) 
or both.’ 3 

A leading home education website 
has called the Schools Bill 
‘possibly the most significant 
change in education law with re-
gard to parental responsibilities 
since the introduction of the state 
education system’ in 1870.4 It is 
indeed a thoroughly radical piece 
of legislation. It rejects the long-
established idea that parents are 
the primary educators of their chil-
dren and that they delegate author-
ity to teachers. The bill, by con-
trast, replaces parents with the 
state as primary educator and pro-
tector of children. Under the pro-
posed regime, parents would re-

ceive permission from the state for 
the right to educate their children.  
Additionally, supplying local au-
thorities with all the information 
they require would be a considera-
ble bureaucratic burden on parents 
and the processing of necessary 
forms would be a new time and 
expense for the local authorities. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Conservative peer Lord Wei in an 
article for the Conservative Home 
website gives a fierce denunciation 
of the Schools Bill and its provi-
sions on home education. This is 
worth quoting at length: 
…the Schools Bill…seeks to pre-
vent parents from fulfilling their 
duty to educate their children as 
they see fit. It massively empowers 
local authorities to monitor how 
parents raise their children, im-
posing inspections that will bring 
state intrusion deeply into homes 
and the lives of families…Should a 
future government seek to change 
the national curriculum to further 
teach woke ideas …our own 
Schools Bill as currently drafted 
will remove the ability of parents 
to take their children out of school 
and educate them at home. 

It does this by enabling officials to 
inspect what is being taught and 
then, for the slightest, subjective 
reason, force parents to put their 
children back into school using an 
attendance order. If they refuse to 
comply, they would face a hefty 
fine and then up to 52 weeks im-

prisonment, without recourse to 
appeal… 
…How did we get to a point when 
such a draconian, statist, and anti-
freedom law even gets onto the 
desk of our Education Secretary 
unvetted – let alone makes it to 
Second Reading in the House of 
Lords?5 

FET strongly endorses this opinion 
and would add what we have stat-
ed many times previously regard-
ing mandatory registration of 
home educated children: 
Since it is parents who bear the 
legal responsibility to ensure their 
children receive a full-time and 
efficient education, home-
education should be viewed as the 
default position, requiring no reg-
istration with the state. When par-
ents educate their children at 
home, they are no more perform-
ing a public function than when 
they feed them, clothe them, nurse 
them back to health, and care for 
them in an infinite number of other 
ways. It is important to remember 
that the family is a private institu-
tion, not an arm of the state. Par-
ents should not be required to reg-
ister in order to perform any of the 
responsibilities they bear towards 
their children - whether it be feed-
ing them, clothing them or educat-
ing them. 

Statutory registration of home-
educated children involves an un-
warranted and unnecessary inter-
ference in the life of the family 
and the administration of a statuto-
ry register would be a drain on the 
local authorities’ resources. 

Independent Schools 
If the bill’s call for mandatory reg-
istration of home educated chil-
dren were not enough, it also calls 
for greater state regulation of inde-
pendent schools. 
Reading through the government 
factsheets on the Schools Bill one 

Lord Wei  



might be surprised by just how 
much information independent 
schools are already required to 
share with the Secretary of State 
but the bill extends this further. In 
particular it will require the Secre-
tary of State to determine whether 
the proprietors of independent 
schools are ‘fit and proper per-
sons’. Wait a minute, are not inde-
pendent schools supposed to be 
independent? Doesn’t that mean 
that those who run these schools 
can make the decision as to 
whether their proprietor is a ‘fit 
and proper person’? What does 
being independent mean in this 
context when a government offi-
cial can veto the proprietor of an 
independent school? 

The bill’s obsession with bringing 
‘unregistered settings’ under the 
purview of the state has caused 
concern among many religious 
groups. Orthodox Jews are partic-
ularly concerned about the fate of 
their Yeshiva schools and a group 
of them have written to the Secre-
tary of State expressing the view 
that these schools would become 
effectively secularised if the 
Schools Bill were to become law. 
Their fears are certainly justified 
given some of the statements 
made by supporters of the bill. 
For example, Baroness Meacher 
stated: 

We know that the education pro-
vided in many unregistered reli-
gious schools is narrow in scope, 
predominantly scriptural in con-
tent and deeply conservative, in-
tolerant and extreme in outlook.6 

No prizes for guessing what kind 
of schools the Baroness has in 
mind. 

The dangers of the proposed regu-

lations were noted by a number of 
the bill’s critics during second 
reading in the Lords. For exam-
ple, Lord Baker of Dorking, a for-
mer Secretary of State for Educa-
tion, called the bill: 

 …a real grab for power by the 
Department for Education. We 
must remember that, since 1870, 
the Department for Education has 
never run a school. It does not 
know how to appoint heads or 
how to determine any of the as-
pects of running a school because 
it has never had to do that, but 
now it is going to take complete 
control over the education system. 

 

 

 

 

 

 

 

 

 

While Baroness Fox of Buckley 
said: 

…something this Bill definitely 
does not prioritise is freedom or 
choice in education. Instead, it 
promises hyper-centralisation, 
more regulation, more bureaucra-
cy and more state control. 

The appeal of independent 
schools lies in the word 
‘independent’, schools that are 
free from government oversight 
and regulation and therefore re-
spond more effectively to the edu-

cational aspirations of children 
and their parents. We believe that 
attempts at regulation risk making 
independent schools redundant 
and indistinguishable from the 
state sector. 

In electing to send their children 
to an independent school, parents 
are seeking education provision 
that differs in certain respects 
from that provided by the state.  

The school system needs less bu-
reaucracy not more, more choice 
not less and more educational 
freedom. 

Write to your MP 

The Schools Bill is currently fin-
ishing its progress in the House of 
Lords. The bill will then pass to 
the House of Commons. 

We would strongly recommend 
our supporters to write to their 
MPs to express their concern 
about this bill. You can write to 
your MP at House of Commons, 
London SW1A 0AA. 

Notes 

1. Schools Bill, section 436C. 

2. Schools Bill, House of Lords 
debate on 8 June 2022. 

3. Department for Education, 
Schools Bill Factsheet: Children 
not in School, May 2022. 

4. The Schools Bill has Landed!, 
HE Byte, 18 May 2022. 

5. Lord Wei, Will Sunak or Truss 
finally stop a Conservative Gov-
ernment tabling un-Conservative 
legislation?, Conservative Home, 
27 July 2022. 

6. Schools Bill, Second reading 
debate, House of Lords, 23 May 
2022. 

Baroness Fox of  Buckley 



Closing of the 
Tavistock…and where 
do we go from here? 

 
On 28 July it was announced that 
the Gender Identity Development 
Service (GIDS) at the Tavistock 
and Portman NHS Foundation 
Trust will be closing down. The 
infamous clinic will be shutting its 
doors in spring 2023. 
This is happening in the wake of 
Dr Hilary Cass’s review into gen-
der identity services for children 
and young people. This review, 
which is still ongoing, issued its 
interim report in February of this 
year. Among other criticisms made 
of GIDS’s approach to gender 
treatment for young people in this 
report where the following: 
 From the point of entry to GIDS 
there appears to be predominantly 
an affirmative, non-exploratory 
approach… 
 …There is limited evidence of 
mental health or neurodevelop-
mental assessments being routinely 
documented, or of a discipline of 
formal diagnostic or psychological 
formulation… 
…in a number of cases there were 
specific safeguarding concerns. 
There do not appear to be con-
sistent processes in place to work 
with other agencies to identify chil-
dren and young people and fami-
lies who may be vulnerable, at risk 
and require safeguarding. 
The report also identified a pres-
sure on clinicians to take ‘an un-
questioning affirmative approach’ 
and ‘that this is at odds with the 
standard process of clinical assess-
ment and diagnosis that they have 
been trained to undertake in all 
other clinical encounters’.1 
These criticisms reflect those of 
the 2021 Care Quality Commission 
report on GIDS. In short, an ideo-
logical commitment to transgender 
ideology overshadowed any con-
cern for the safety of children and 
young people.  
Dr Cass wrote to NHS England 
calling for GIDS to be closed and 
replaced by a network of regional 
services linked to already existing 
children’s hospitals and NHS Eng-
land has subsequently announced 
the clinic’s closure. 
 
Horror Stories 
The announcement of the 
Tavistock clinic’s closure has gar-
nered an enormous amount of 
press attention. But what has been 

particularly shocking is to hear the 
testimonies of parents, young peo-
ple and former employees.  

FET supporters will already be 
familiar with the case of Keira 
Bell, the young woman given pu-
berty blockers at 16 and subse-
quently given cross-sex hormones 
and a double mastectomy. The 
treatment Keira received has inevi-
tably done permanent damage to 
her body. She told the journalist 
Ewan Somerville: 
The consequences of what hap-
pened to me have been profound: 
possible infertility, loss of my 
breasts and inability to breastfeed, 
atrophied genitals, a permanently 
changed voice, facial hair. 
A number of parents have also spo-
ken out regarding the way the 
Tavistock dealt with their daugh-
ters. A mother known as ‘Tracy’ 
recounted how the Tavistock has 
steamrolled her daughter into grad-
ual transition to become a boy. 
Tracy says: 
There has been no explorative pro-
cess at all. Medical transitioning 
seemed to be treated as normal 
and every day during our appoint-
ments. They are now just preparing 
her for what she’ll meet in the 
adult clinic, which is going to be 
cross sex hormones…  
Her Tavistock experience has ce-
mented in her mind that she’s a 
boy, with a chest binder and he/
him pronouns.2 
Tracy’s autistic daughter was 14 
when first referred to the 
Tavistock. She is now 17. Tracy 
says: 
It feels a bit like a steam train that 
is out of control and I'm trying to 
put brakes on it…They’re treating 
her like an adult when she’s still a 
minor. 
Another mother known as ‘Lisa’ 
recounted how her 16-year-old 
daughter who has ADHD and au-
tism has been encouraged by the 
clinic to go on puberty blockers: 
We had our first in-person 
Tavistock session since the pan-
demic in April, and it seemed they 
were really pushing the puberty 

blockers – they had doubled 
down…We sit in hour-long meet-
ings and their whole rationale is to 
affirm. There’s no ‘why do you feel 
your trans’ – the whole starting 
point is that the kids who go there 
are trans full stop…They’ve done 
nothing to talk to her GP or study 
medical records about all these 
other problems around body is-
sues, her social awkwardness at 
school and bullying. She's had no 
diagnosis of gender dysphoria, yet 
they are still discussing puberty 
blockers with her…She's utterly 
convinced she's in the wrong body 
and the Tavistock won’t hear any 
counter arguments. I hoped they 
would help my child, not put her on 
the path to transitioning.3 
The influence of the transgender 
lobby group Mermaids on the 
Tavistock is obvious. That organi-
zation’s chief executive, Susie 
Green, despite having no clinical 
qualifications, had frequent meet-
ings with the senior management 
and Mermaids was recommended 
as a resource on the GIDS website. 
Stephanie Davies-Arai of 
Transgender Trend has said appro-
priately that the Tavistock 
‘embraced a faith, an ideology, 
and once you have a faith you 
don’t need evidence, evidence is 
offensive. The Tavistock got stuck 
in an echo chamber with the trans 
lobby groups.’ 
In short, the physical and mental 
welfare of children and young peo-
ple was sacrificed to the latest ide-
ological craze. The tragic conse-
quences of this have perhaps been 
summarised most powerfully by Dr 
David Bell, a former psychiatrist at 
the Tavistock, who said: 
These were kids who said I’m a 
girl or I’m a boy and they were 
affirmed. They took the drugs and 
they went to opposite sex hormones 
and they had parts of their body 
removed, their breasts, their vagi-
nas. Now, as one girl put it to me, 
‘I don’t have the body of a man, 
I’ve got the body of a mutilated 
woman and that's what I have to 
live with’. 
Where do we go from here? 
That the Tavistock is closing is 
great news. But there is a need for 
caution. Will the regional centres 
supported by Dr Cass end up en-
gaging in the same abuses as the 
Tavistock?  The Tavistock was 
England’s only clinic of its kind. 
Could we end up with a GIDS in 
every town? The trans lobby un-
doubtedly want that and may try 



to influence events in that direc-
tion.  

In order to prevent such a horrific 
outcome, it is necessary that legis-
lation be passed that will prevent 
the distribution of puberty block-
ers, cross-sex hormones or any oth-
er gender-related treatment to those 
under 18. 

If such a law is not feasible at the 
present time, then we should at 
least ask the government for an 
official enquiry into how these 
abuses were allowed to occur. 
Some of the questions such an en-
quiry would need to ask would be 
those asked by Nikki Da Costa in 
an article in the Telegraph: 

Why, suddenly, was there such a 
dramatic increase in those re-
ferred? Why were two-thirds teen-
age girls when before they’d large-
ly seen boys? Why were the major-
ity same-sex attracted? Why did 
more than a third have autistic 
traits? Why were complex mental 
health histories being disregard-
ed? Why were those in care over-
represented?4  

These questions, along with many 
others, deserve an answer. 

 
Notes 

1. Dr Hilary Cass, Independent 
review of gender identity services 
for children and young people: In-
terim Report, February 2022. 

2. Quoted in Hayley Dixon and 
Ewan Somerville, Children re-
ferred for puberty blockers after 
just one consultation at Tavistock 
clinic, Daily Telegraph, 29 July 
2022. 

3. Quoted in Hayley Dixon and 
Ewan Somerville, Eighteen years 
of complaints and ‘thousands of 
damaged children’, but still the 
Tavistock Centre wouldn’t listen, 
Daily Telegraph, 28 July 2022. 

4. Nikki Da Costa, The Tavistock 
transgender clinic may be closing, 
but the fight isn’t over, Daily Tele-
graph, 30 July 2022. 

 

What classical gender 
theory can teach us 

about the current gen-
der crisis 

 
By Clara Morrissey  
 

According to the US pollster and 
think tank, Pew Research, 5.1% of 
young US adults now identify as a 
different gender than their biologi-
cal sex.1 We find a similar trend in 
the UK. Tavistock and Portman, a 
leading NHS mental health trust 
reports that the Gender Identity 
Development Service (GIDS) re-
ceived 2,728 referrals from young 
people in 2019-20 alone, with 69% 
of referrals from young people 
“assigned female at birth”. In fact, 
the study notes that the female-
slant of the transgender movement 
“continues the trend of a higher 
proportion of assigned-female re-
ferrals to the service”, and that is 
“also being seen internationally”.2  
Given the differences between men 
and women, it is perhaps unsur-
prising that the LGBT movement 
itself affects girls and boys in dif-
ferent and distinct ways. But it is 
also unsurprising for another rea-
son: that gender theory has histori-
cally been dominated by the recon-
struction of the “female”.  

The sexologist John Money is of-
ten held responsible for creating a 
formal, definitional distinction be-
tween “biological sex” and “gender 
identity” in the 1950s. Yet this dis-
tinction had perhaps already been 
anticipated by the radical feminist 
Simone de Beauvoir (1908-1986), 
who famously wrote that “one is 
not born, but rather becomes, a 
woman”.3 The sexual revolution of 
the 1960s, driven in part by Hugh 
Hefner’s “Playboy philosophy” 
and the normalisation of pornogra-
phy, upheld abortion and contra-
ception as antidotes to inequality in 
the workforce.4 In doing so, the 
implicit assumption was that the 
female body, particularly her abil-
ity to conceive, was to be consid-
ered a barrier to genuine equality 

between the sexes. In the 70s, sec-
ular feminists even began writing 
specifically on the subject of gen-
der identity with Kate Millett 
(1934-2017) noting its develop-
ment in children as young as eight-
een months old.  

 

 

 

 

 

 

 

 

In her work Sexual Politics she 
wrote that “...although the external 
genitalia (penis, testes, scrotum) 
contribute to the sense of maleness, 
no one of them is essential for it, 
not even all of them together”. 
Millett not only suggested that 
women weren’t to be dictated by 
their biology, but even went so far 
as to imply that gender expression, 
particularly with regard to feminin-
ity, had nothing to do with biology, 
writing “Indeed, so arbitrary is 
gender, that it may even be contra-
ry to physiology”.5 Evidently, for 
all the good feminism has achieved 
(notably, woman’s suffrage and 
equality of the sexes under the 
law), by undermining the im-
portant and necessary relationship 
between the female body and 
“femaleness”, it may have also 
paved the way for the rampant gen-
der confusion we see among young 
girls today.  
Perhaps, then, given that this dis-
tinction between one’s experiential 
“gender identity” and one’s biolog-
ical “sex” lies at the heart of the 
current gender crisis, (a person can 
transcend their physical sex by 
“self-identifying” as another gen-
der of their choosing), a possible 
solution to the gender crisis may be 
the reassociation of biological sex  

 

Kate Millet  
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and gender. Evidently, this needs 
to be done in such a way that it 
avoids placing men and women 
into cardboard cut-outs, while still 
emphasizing that “male” and 
“female” are far more than arbi-
trary, self-defined categories. 

One way we might achieve this 
nuance is by turning to the female 
thinkers that embraced the classi-
cal gender distinctions while up-
holding the unique strengths and 
weaknesses of both sexes.  

 

 

 

 

 

 

 

 

The Belgian-American philoso-
pher Alice Von Hildebrand (1923-
2022), for example, embraced the 
distinctiveness and value of wom-
anhood in her 2002 work The 
Privilege of Being a Woman6, and 
in doing so, offered an antidote to 
the type of feminism that judges 
women according to the male pro-
totype. Hildebrand celebrates the 
contributions of feminism, wom-
an’s suffrage, and admits to the 
diversity and unique contributions 
of individual women, without di-
vorcing what it means to be a 
woman from femininity.  

Another 20th century philosopher, 
Edith Stein (1891-1942),7 also 
speaks to the variety within mas-
culinity and femininity (so that, for 
instance, women can enjoy play-

ing sports without being any less 
“female”) as well as affirming the 
gift of female biology (such as a 
woman’s tendency towards empa-
thy, and her concern for the whole 
person, and her unique capacity 
for nurturing, qualities that might 
explain why women dominate the 
social and charity sectors.)  

 

 

 

 

 

 

 

 

 

 

These elements of feminine dis-
tinctiveness are positive attributes 
that young girls should be encour-
aged to lean into. They are 
“biological” but not simply biolog-
ical, encompassing the whole of 
her person - the “psychological”, 
“spiritual”, and “physical” aspects 
of her womanhood.  

Rather than encouraging women to 
suppress an essential part of who 
they are, I suggest that this is the 
type of feminism we should be 
upholding for young women 
wrapped up in the new gender ide-
ology. One that doesn’t neglect the 
unique role and value of women, 
while resisting the temptation to 
retreat into essentialism, neglect-
ing the particularity of an individ-
ual’s femininity. Finally, this type 
of feminism is, fundamentally, an 
embodied kind, avoiding the lie 
that the only thing that distin-
guishes a woman from a man is 
her personal pronoun.  

Notes 

1.Anna Brown, About 5% of 
Young Adults in the U.S. Say 
Their Gender is Different from 
Their Sex Assigned at Birth, Pew 
Research Center, 7 June 2022  
www.pewresearch.org/fact-
tank/2022/06/07/about-5-of-young
-adults-in-the-u-s-say-their-gender
-is-different-from-their-sex-
assigned-at-birth 
 
2. NHS, Gender Identity Develop-
ment Service Referrals in 2019–20 
Same as 2018–19. Tavistock and 
Portman, 1 June 2020 
tavistockandportman.nhs.uk/about
-us/news/stories/gender-identity-
development-service-referrals-
2019-20-same-2018-19/#:%
7E:text=In%20England%20in%
202019%2D20,is%20also%
20being%20seen%
20internationally  
 
3. See Judith Butler, Sex and Gen-
der in Simone de Beauvoir’s Sec-
ond Sex. Yale French Studies, no. 
72, 1986, p. 35, 
 https://www.jstor.org/
stable/2930225?origin=crossref 
 
4. American Experience, The Pill 
and the Sexual Revolution, Ameri-
can Experience | PBS, 13 March 
2018 
www.pbs.org/wgbh/
americanexperience/features/pill-
and-sexual-revolution  
 
5. Kate Millett, Sexual Poli-
tics (Garden City, New York: 
Doubleday, 1970), p.30. 
 
6.  Alice Von Hildebrand, The 
Privilege of Being a Woman. Unit-
ed Kingdom, Veritas Press, 2002. 
See also Ida Gazzola, Alice Von 
Hildebrand Promoted Authentic 
Pro-Woman Feminism, Merca-
torNet, 25 March 2022 
mercatornet.com/alice-von-
hildebrand-promoted-authentic-
pro-woman-feminism/78197  
 
7. See for instance Edith 
Stein, Essays on Woman, United 
States, ICS Publications, 1996. For 
a succinct review of Stein on 
women, see Joann Conn, Edith 
Stein and Authentic Femi-
nism, CrossCurrents, vol. 38, no. 
2, 1988, pp. 223–26. JSTOR 
www.jstor.org/stable/24459157 
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Narnian Virtues: Building Good Character with C.S. Lewis 

By Mark A. Pike and Thomas Lickona,  The Lutterworth Press, 252pp, £17.50, 

 

 

 

 

 

 

 

 

 

C.S. Lewis was one of the great moral thinkers of 
the 20th century. His thought was communicated 
through both works of philosophy and social 
commentary as well as through novels. The con-
tention of this book is that Lewis’s work can 
form the basis for an education in morality and 
good character for children and that Lewis’s 
Chronicles of Narnia novels are particularly use-
ful in this respect. The authors state that their 
goal is to help parents and educators lead chil-
dren in living a life of virtue. 

Lewis believed that children learn the rule of de-
cent behaviour from four sources:  parents, teach-
ers, friends and books. Parents are the first char-
acter educators of their children and the family is 
the first school of virtue. Lewis, like Aristotle, 
believed that the aim of education was to make 
the pupil like and dislike what he ought to. Good 
teachers can be a moral anchor to their pupils.  

While the role of parents, teachers and friends in 
moral formation might seem obvious, the role of 
books may be less obvious. But Lewis said: ‘If 
you don’t read good books you will read bad 
ones’. The authors state that ‘Books can be pow-
erful ‘friends’ for children and young people - 
their constant companions while they are grow-
ing up’. They state: 

Some books incline in the wrong moral direction 
and make vice seem appealing…By contrast, 
good books depict goodness as attractive and 
thereby inspire us to a life of virtue. 

Lewis saw the genre of fairy tale as ideal for 
communicating moral truths. The authors state: 

Traditional ‘fairy tales’, are often frightening but 
the key point is that they show virtue and vice in 
the lives of characters and deal with good and 
evil. They teach important lessons about charac-
ter which have always been important. 

Lewis’s used his Narnia books to promote what 
the authors call the six ‘Narnian virtues’: wis-
dom, love, integrity, fortitude, self-control and 
justice. The authors helpfully give detailed defi-
nitions of what these virtues mean, how they can 
be applied in everyday life, how parents can 
teach them to their children and how they can be 
taught in schools. They give detailed analysis of 
how these virtues are manifested in scenes in 
several of Lewis’s Narnia novels. 

Authoritative parenting and creating schools 
of character 

The book is full of useful tips for parents and 
teachers on how to inculcate good character in 
their children and pupils. And the authors back 
up their arguments with evidence. For example, 
they show that when schools prioritise character 
development and promote virtues such as hard 
work, organisation, respect and kindness, disci-
pline problems go down and staff morale and stu-
dent grades go up. Pupils are less likely to en-
gage in sexual activity or use drugs. 

The authors identify four types of parenting: dis-
engaged, permissive, authoritarian and authorita-
tive.  
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and gender. Evidently, this needs 
to be done in such a way that it 
avoids placing men and women 
into cardboard cut-outs, while still 
emphasizing that “male” and 
“female” are far more than arbi-
trary, self-defined categories. 

One way we might achieve this 
nuance is by turning to the female 
thinkers that embraced the classi-
cal gender distinctions while up-
holding the unique strengths and 
weaknesses of both sexes.  

 

 

 

 

 

 

 

 

The Belgian-American philoso-
pher Alice Von Hildebrand (1923-
2022), for example, embraced the 
distinctiveness and value of wom-
anhood in her 2002 work The 
Privilege of Being a Woman6, and 
in doing so, offered an antidote to 
the type of feminism that judges 
women according to the male pro-
totype. Hildebrand celebrates the 
contributions of feminism, wom-
an’s suffrage, and admits to the 
diversity and unique contributions 
of individual women, without di-
vorcing what it means to be a 
woman from femininity.  

Another 20th century philosopher, 
Edith Stein (1891-1942),7 also 
speaks to the variety within mas-
culinity and femininity (so that, for 
instance, women can enjoy play-

ing sports without being any less 
“female”) as well as affirming the 
gift of female biology (such as a 
woman’s tendency towards empa-
thy, and her concern for the whole 
person, and her unique capacity 
for nurturing, qualities that might 
explain why women dominate the 
social and charity sectors.)  

 

 

 

 

 

 

 

 

 

 

These elements of feminine dis-
tinctiveness are positive attributes 
that young girls should be encour-
aged to lean into. They are 
“biological” but not simply biolog-
ical, encompassing the whole of 
her person - the “psychological”, 
“spiritual”, and “physical” aspects 
of her womanhood.  

Rather than encouraging women to 
suppress an essential part of who 
they are, I suggest that this is the 
type of feminism we should be 
upholding for young women 
wrapped up in the new gender ide-
ology. One that doesn’t neglect the 
unique role and value of women, 
while resisting the temptation to 
retreat into essentialism, neglect-
ing the particularity of an individ-
ual’s femininity. Finally, this type 
of feminism is, fundamentally, an 
embodied kind, avoiding the lie 
that the only thing that distin-
guishes a woman from a man is 
her personal pronoun.  
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A longitudinal study of 100 families from a di-
verse range of backgrounds found that the au-
thoritative style worked best. Children of authori-
tative parents had the best outcomes in all cate-
gories and were the most likely to develop good 
character. The ingredients of this authoritative 
style, say the authors, include the following: 

…a confident authority that has high expecta-
tions…a high level of warmth and support that 
helps children meet those expectations…rational 
explanations of parents’ rules and require-
ments…valuing both obedience and age-
appropriate independence…fair and reasonable 
discipline that holds children accountable to ex-
pectations, with an emphasis on the development 
of responsibility. 

The authors also list 10 key qualities they regard 
as essential for ‘Parenting for Character’. 

The book also highlights a number of schools 
that it considers outstanding ‘schools of charac-
ter’. These include Bede Academy in Northum-
berland and Trinity Academy in Yorkshire as 
well as a number of schools in the United States. 
Inevitably, one of the principal ingredients to 
building a school of character is strong parental 
involvement. 

The good thing about this book is that parents 
and teachers can take out of it the things they like 
and leave out those that they don’t. The book 
contains many ideas for home and school activi-
ties that help develop character and inspire a 
commitment to moral values. The book uses epi-

sodes from Lewis’s Narnia books as lessons on 
how to teach particular virtues. For example, the 
tempting of Edmund with Turkish Delight by the 
White Witch in The Lion, the Witch and the 
Wardrobe is used to initiate a lesson on the virtue 
of self-control. 

 

 

 

 

 

 

 

 

Some of the ideas may not be to everyone’s taste 
and parts of the book are explicitly Christian but 
there is also much that those of other faiths or no 
faith may find useful. Since the book generally 
avoids the more controversial issues of our time, 
it can be easily used in a regular school setting. 
The book contains several useful appendices in-
cluding a ‘virtues vocabulary’ and a large selec-
tion of quotations from Lewis’s timeless wisdom, 
the following of which on modern education is 
particularly pertinent to our time: 

The difference between the old and the new edu-
cation will be an important one. The old dealt 
with its pupils as grown birds deal with young 
birds when they teach them to fly; the new deals 
with them more as the poultry keeper deals with 
young birds… The old was a kind of propagation 
- men transmitting manhood to men; the new is 
merely propaganda. 

C. S. Lewis 


